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The African Centre for Technology Studies and its partners; the University of Innsbruck, and University on Natural
and Life Science (BOKU) Vienna are very pleased to organize a series of seminars in 2022 on decolonizing knowledge
and learning systems in the Global South. This year's seminars will explore various themes in the decolonization
of knowledge and learning systems in the global South to inform policy decisions and wider academic and political
debates to enable learning, enrich knowledge, enhance practice and nurture more emancipatory outcomes in the
Global South. Each theme will be led by the implementing partners with contributors drawn from the partners'
networks, researchers, policy makers, practitioners as well as entrepreneurs.

The webinar series also provides a great opportunity for knowledge sharing for the global South Countries. The
project partners are committed to contributing to the growing debates on the decolonization of knowledge systems
in academia, research and policy appraisal through the recognition of and integration of alternative knowledges. As
such, the partners will have a chance to examine more deeply the various debates in decolonizing knowledge in a
book volume in order to support the transformation of the Global South towards sustainability.

The struggles for ‘decoloniality’ continue to evolve from the undoing of colonial rule, to the even more fundamental
challenge of freeing knowledge. It is argued that the decoloniality scholarship should go beyond usual critique of
epistemology and methodologies and engage with alternative visions around transformation by supporting inclusion,
dismantling of fossil capitalism, tackling injustices and dismantling colonial property.

Register to attend the Zoom Sessions.

In light of the growing global decolonisation movement, there are calls to decolonise research and research agenda
- which are often detached from local contexts and situations. It is becoming increasingly important for researchers
and the research community to map out debates and general concepts in the decoloniality literature particularly in
the global South. It is for this reason that the African Centre for Technology Studies with its partners; University of
Innsbruck and University on Natural and Life Science (BOKU) Vienna are organizing a series of monthly research
seminars scheduled between June and October 2022, focusing on decolonizing knowledge and learning systems in
the global South.

The objectives of the 2022 seminar series are to:

i) Discuss and reflect on how researchers, policy makers, practitioners and other stakeholders can best engage
with decoloniality debates to support transformation of the learning and knowledge systems.

i) To explore how knowledge and learning systems can be improved and scaled to accelerate progress towards
sustainability.

The seminars will run monthly, between June and September 2022. The seminars will be held virtually, and moderated
by facilitators drawn from African Centre for Technology Studies (ACTS), University of Innsbruck, and University on
Natural and Life Science (BOKU) Vienna. To register for the seminars,

Only the registered participants, will receive the online meeting links. The virtual seminars will be recorded for
dissemination and reporting purposes.

We welcome participation in the seminar series from all geographic regions, with representation from academic and research
organizations, researchers, policy makers, governments, international organizations, think tanks, NGOs, civil society, indigenous
communities and others.
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https://forms.office.com/r/Zpj2W8NsKc
https://forms.office.com/pages/responsepage.aspx?id=bvjRZM0jmE2yZ-WYmI6cS7vIEDdbCuBBp_KO9zGqR7ZUMDFUV0QxQVdBVjJGWVQxVkdOODc4RTg0Ny4u&web=1&wdLOR=c20AC93D4-9AB5-F542-B3F9-386C789919C0
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Seminar Topics

The seminars categorized under either knowledge and learning systems are organized around five
thematic areas that include;

1. Knowledge production, hegemony in publication practices, and non-differentiated funding systems;
Decolonisation and sustainable development a critical approach

Dichotomy of knowledge system contexts: privilege, elitisms, inequalities and power;

Pedagogies, teaching practices, and emerging (digital ?) techniques in higher learning systems; and
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Contextualizing curricula, learning materials, practices and languages for learning. The seminars will
involve presentations on debates and research on decolinising knowledge and learning systems in
the global South, panel discussions, knowledge cafes and expert opinions.

Decolonizing knowledge systems (A)

Knowledge production and use requires a need-based approach to meet demands and prioritize
knowledge that is relevant and contextual. Knowledge and learning systems will benefit globally from
alternative perspectives originating from the global south with the ability to advance science and research
in general. We propose three topic to unpack debates and discussion on decolonizing knowledge systems.

Knowledge production, hegemony in publication practices, and non-differentiated
funding systems.

Knowledge production is the global south has informed by practices from the global north from the
colonial era. However there has been call to decolonize education in post-colonial countries across
Africa. The scholars of decolonialising education advocate for looking through the lens of students
of different nationalities across Africa, their perspectives on approaches to the actualization of a
decolonized curriculum, and the applicability of technology in education. There is also a growing need for
co-production at different levels attending to dominant inequalities for a utopian approach.

Over the years, there has been debates on publications and the journals that publish papers from
the global south. Do publishers discriminate on publication based on the region (south or north) and
what needs to be done to ensure that researchers from the global south gain recognition in the global
contexts. Tied to the above concepts is the issue of funding. From previous debates on decoloniality it
was clear that many a times researches are guided by the funders especially those from the north. From
the methodology to the outputs there is usually a predetermined approach that is not contextual to the
region/beneficiaries of the research/project. Therefore, the arguments were that there is need for funders
to be flexible and allow the implementing party to run the activities in a contextualized manner from
dominant western epistemological framework.

Institutionalization of theories and methods

Institutional theories and methods introduce a unique approach that links the social economic and
political dynamics. Both formal and informal institutions form the rules and games within the society for
example a family setting, private sector and the government. These are devoid of power and sometimes
individuals are assumed to accept and follow social norms unquestioningly, without any real reflection or
behavioral resistance based on their own particular, personal interests. Direct dialogue and negotiation
are some of the perspectives that influence institutional theories and need to be incorporated in a fair,
open and inclusive manner for sustainable rules and game within the society including knowledge and
learning systems.

Dichotomy of knowledge system contexts: privilege, elitisms, inequalities and power

There are different ways of approaching dichotomies of learning and knowledge and the most common is
looking at it in terms of theory and practice. Theory - traditionally represents a kind of knowledge that is
the generalized distillation of observations for the purpose of explaining other observations; its principal
purpose lies in the constant perfection of its own explanatory power. Theoretical knowledge is rated by
how well it explains as wide a range of phenomena as possible. By contrast practice -, is conventionally
predicated on a more instrumental conception of knowledge; it represents knowledge that helps to
accomplish things, and that proves its worth by how well it does help to accomplish whatever needs
to be accomplished, and therefore by how closely it corresponds to the particulars of a given problem
situation. Through theory, practice and experience there are always dynamics with respect to power and
inequalities within gender, minority groups and/or indigenous communities just to name a few. Therefore,
dialogues around these need to be continues in order to improve the knowledge systems.
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Decolonizing Education and Learning Systems (A)

(Higher) Educational institutions in the global South are often shaped by role models from the global North. This
manifests itself in borrowed curricula, teaching content, teaching materials, teaching languages and teachers trained
abroad. E.g. researchers, practitioners, and policy makers have often used foreign languages that limit dialogue and
information sharing and are critical in knowledge delivery. This is an area that is often overlooked but very crucial to
develop and deliver knowledge.

= Contextualizing curricula, learning materials, practices and languages for learning
= Pedagogies, teaching practices, and emerging techniques in higher learning systems

Contextualizing curricula, learning materials, practices and languages for learning

Language is a key concept in production of knowledge that should be considered within production of learning
materials, curricula and practices. Some researchers have found that “that decolonizing education for students
means addressing past injustices and marginalization by valuing and leveraging indigenous languages and culture,
while incorporating relevant and cost-effective technology” Having different dominant indigenous languages in the
global south incorporating them within the learning and knowledge systems will reach a wider audience in the wake of
contextualization. Therefore some scholars through employing both qualitative research methods and transformative
Learning Theory recommend that decolonization ought to involve global initiatives from the perspectives of young
people, where education is foregrounded in indigenous knowledge and integrated international worldviews.

Pedagogies, teaching practices, and emerging (digital ?) techniques in higher learning
systems

(Higher) Educational institutions in the global South are often shaped by role models from the global North. This
manifests itself in borrowed curricula, teaching content, teaching materials, teaching languages and teachers
trained abroad. Decolonization as process of critiquing and renewing the curriculum should incorporate learning
needs that demand individuals' actions in order to address professional, personal, and/or social needs. With the
recent dynamics of COVID 19 learning institutions have learnt that it is possible to educate through digital methods.
Therefore alternative methods of learning need to be embraced including visual art.

Further information on the seminars

Reach out to Maureen Kabasa via email m.kabasa@acts-net.org.
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